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“You tend to learn more from people
who are different from you, because
they provide a different perspective
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something in a different way”
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e have become used to saying

that change is a constant in

our lives, and that the pace
of change is getting faster and faster. We
only have to look at the mobile phones
that we carry to realise how communica-
tion and connectivity have been radically
transformed in the digital age. In our
professional lives, those of us working
in international education also generally
feel that we're at the forefront of leading
or responding to change in our work en-
vironments, given the fundamental shifts
which exposure to the international
world has brought to students and staff,
to our institutions and organisations.

However, for many of us, our direct
experience of the classroom is now
several years ago (or indeed a few more!)
and we perhaps haven’t spent a lot of
time reflecting on how the classroom
has evolved since then. For many of
us, memories of secondary and higher
education are fixed at a point in time,
only perhaps to be revisited when a new
generation in our community — our
children, nephews and nieces — starts to
discover them. In this way, we are like
the alumni who return to their a/ma
mater several years after graduation only
to discover that there are new buildings,
that favourite cafes or bars are no longer
there, and some of the schools and de-
partments have new names.

So, this issue of Forum gives us an
opportunity to reflect on the ways in
which the classroom has responded to a
globalised world, as well as to re-frame
our understanding of how institutions
have moved to adjust to new forms of

diversity on our campuses. Presenting
perspectives from Europe, North Amer-
ica and Asia, the authors in this edition
look at technological innovations in the
classroom and new ways of leveraging a
more diverse community on our campus-
es. Some of the authors also look beyond
the physical classroom to consider facul-
ty development needs, for example, or to
frame the learning environment as the
campus as a whole, rather than its indi-
vidual classrooms. We're also delighted
that Prof Eric Mazur, a Dutch physicist
and educator at Harvard

University, accepted to be interviewed
for this edition.

What we know, from the latest
EAIE Barometer and other surveys, is
that higher education institutions are
now more internationally focused than
ever before. A full 78% of respond-
ents in the second edition of the EAIE
Barometer (September 2018) indicated
that their institution referenced inter-
nationalisation in its strategy in some
way. And this focus on internationalisa-
tion has led to greater geographical and
cultural diversity in our student and staff
communities, as well as new approach-
es to the curriculum that make use of
internationally-relevant subject matter,
and pedagogical techniques designed for
a new age. We started to reflect on what
these changes meant in the Winter 2015
edition of Forum on Internationalisation
at Home, and this edition allows us to
examine these questions in more depth.

As new Chair of the EAIE Pub-
lications Committee, this is also the
first issue of Forum which I have had

the honour to edit. With thanks to the
other members of the Committee, to our

Editorial Coordinator and, in particular,
to Laura Rumbley (former Committee
Chair and now Associate Director,
Knowledge Development and Research
for the EAIE) for all of their support
and guidance.
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Associate professor and educational devel-
oper, Aarhus University, Denmark

Karen has studied in Denmark and the USA
and now specialises in teaching and learning
in the international classroom. When she’s
not designing international programmes, you
might find her participating in a local bridge
tournament.

Member Supervisory Board Thomas Moore
and Senior Lecture Zuyd University of
Applied Sciences, the Netherlands

Jeanine researches internationalisation and
intercultural competence development.
Between publishing in Forum and elsewhere,
she’s been training for a four-day walking tour
in the Netherlands this July.

o |
Freelance writer, University of Calgary,
Canada

The University of Calgary regularly engages
Andrea to write science stories. A naturally
curious communicator, she was excited to
capture the collaboration between BNU and
the University of Calgary Faculty of Science.

—

International Policy Advisor and Spanish
lecturer at The Hague University of Applied
Sciences, the Netherlands

Claudia has studied in Spain, the Netherlands
and the UK, and in between has spent time
teaching both English and Spanish as a foreign
language. In her spare time, she enjoys un-
winding with handicrafts.

—

—_—

Senior International Officer at The Hague
University of Applied Sciences, the
Netherlands

Starting out as a lecturer in an international
degree course, Eveke has always been fuelled
by a desire to make sure all students have a
rich and exciting learning experience within the
university and beyond.

—

—

Lecturer, teacher trainer and researcher at
The Hague University of Applied Sciences,
the Netherlands

Marloes’ areas of expertise are teaching and
learning in the international classroom and
lecturer professionalisation in internationalisa-
tion. She also loves to shake it up at Zumba.

‘o]

Assistant Professor, Hitotsubashi University,
Japan

Hiroko spent a year studying abroad in
Malaysia, and now specialises in study abroad
advising and intercultural communication.

In her free time, she’s learning sado, the
traditional Japanese tea ceremony.

‘o]

Associate Professor, Tohoku University, Japan

Yukako specialises in management of inter-

nationalisation and intercultural collaboration
between university students. Outside of work,
she has spent over 20 years practicing Tai Chi.

‘o]

Special Advisor to the President (Interna-
tional Affairs), Tohoku University, Japan

Kazuko loves intercultural learning and
teaching almost as much as dancing. At the
end of each term, she gives a special dance
performance to her students, which has
earned her the nickname ‘Sue-Gaga'.
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Head of Internationalisation, University
College Copenhagen, Denmark

Mette’s work is focused on strategic integration
of internationalisation in education, research
and development. She is also an avid climber,
having climbed the Sri Pada in Sri Lanka.
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Senior Consultant of Internationalisation,
University College Copenhagen, Denmark

Anders has studied in Denmark, Canada, the
UK and South Korea. His area of expertise is
in internationalisation of the curriculum and

intercultural education.
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Associate lecturer, Internationalisation, Uni-
versity College Copenhage, Denmark

Rikke’s expertise lies in being able to see
how international activities can strategically
support development of the core tasks of
education and research.

International Development Manager, EURO-
PEN-PEN International

Svenja has worked for universities in Australia,
Canada and the USA. She speaks four languag-
es, and even remembers a few words of Maori
from her time in New Zealand.

Head of Adult Education and Online Learn-
ing, the School of Computer Science, Tech-
nological University Dublin, Ireland

Paul specialises in developing and delivering
blended learning courses to native and non-
native speakers of English. He previously lived
in Hong Kong and wrote computer software to
help predict the outcomes of horse races.

i
Associate Professor, School of Education

and Technology, Royal Roads University,
Canada

Frederic has been educated in France, the UK,
Canada and Australia, and finds himself natu-
rally drawn to the perspective of international
students through this shared experience. In his
free time, he enjoys the Canadian west coast.

o |
Program Advisor, Global Campus Initiatives,
University of British Columbia, Canada

After an international education spread across
Canada, Spain, Mexico, Poland, Austria and
the USA, Eve has come to specialise in social
justice and global citizenship education.

Lecturer and programme coordinator, Cen-
tre for International Students, Osnabriick
University of Applied Sciences, Germany

Magdalena specialises in teaching German as a
foreign language and conveying general inter-
cultural as well as country-specific knowledge
in order to increase students’ intercultural
competence.
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As the classroom evolves, so does the role of the educator.
Professor Eric Mazur’s ‘peer instruction’ approach to
pedagogy has reoriented the teacher-student relationship
both within and beyond the Applied Physics classes at
Harvard University. In these times of shifting student
demographics and new technologies in the classroom,
Professor Mazur is a firm believer in embracing change.

In the increasingly globalised, information-sat-
urated and technology-enabled world in which
we’re living today, what does the notion of ‘the
evolving classroom’ mean to you?

EM: Given my interest in pedagogy, the first answer
that comes to mind would be moving away from
learning as a spectator sport — where students are
sitting theatre style, all watching the professor de-
liver a lecture — to a model which involves students
actively in the learning process. So rather than a
theatre style classroom, moving towards one that is
flat, with round tables, where the focus of atten-
tion is not the professor but the students. And the
professor’s role changing from the ‘sage on the stage’
to ‘guide on the side’, someone who helps students
achieve the most.

Before the internet, information
was static and it was curated
by universities, libraries and
publishers

The second answer is that ‘the evolving classroom’
is largely driven by societal changes. Before the
internet, information was static and it was curated
by universities, libraries and publishers. You didn’t
have 24/7 instant access to information, so it was
important to have a minimum of information inside
your brain, so to speak. Nowadays, mobile phones
provide instant access to any information we could

possibly want, and it’s much harder to decide what is
the information that we want our students to know.
In fact, who are we to determine what information
they should readily have inside their brain? May-

be it’s much better to give them access to the tools
they’re going to use later and teach them how to use
the information rather than to remember it. And, in
any case, eventually they’ll remember the informa-
tion that they use over and over again. So in other
words, memorisation should be a consequence of the
use of information, rather than a perceived need in
the brain of the professor, who probably cannot even
fathom what kind of job the student will eventually
end up in.

As a physicist, you’ve spent your academic
career operating largely in a specific disciplinary
domain. Do you think that effective learning and
teaching adhere to some universal principles, or
that the particular nature of specific fields or dis-
ciplines require different ways of thinking about
learning processes?

EM: I'm convinced that, to put it very bluntly: learning
is learning is learning, regardless of the context. What
initially got me interested in teaching and learning
was a problem in my own classroom. I discovered —
after years of what I thought was sensible lecturing

— that my students weren’t learning. So I developed a
new approach to instruction — ‘peer instruction’ — that
solved my problem beautifully, and that permitted me
to triple the learning gains. I got so excited about it
started giving presentations about it, and then other
physicists started to adopt the method.
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But then what has happened over the past
three decades is that other disciplines
adopted the method, in the sciences at
first but then later in the humanities too.
At first I couldn’t imagine how someone
who teaches French drama would use

my approach to interactive teaching. But
what peer instruction in the classroom
does is that it brings the focus to the

let through the people who are like us.
And in fact, I think if you look at most
universities in the second half of the
twentieth century, they were all not very
diverse, dominated by one gender and
certainly by one culture and one socio-
economic slice of society. If you stop to
think about it, that’s probably not the best
approach, because you don’t learn that

It’s not about storing the internet or a whole set of
books in your brain, it’s about learning how to think

thinking process, devaluing simply giving
the desired answer. So whether you train
people to think as a physicist or to think
as an art historian, ultimately it is about
the thought process: we want to train our
students to become critical thinkers, to
think like the people who are engaged in
the discipline that we're trying to teach.

So it’s really about #hinking, not about
memorising “if this, then that”. It cuts
across all disciplines and comes back to
the point of what learning is really about:
it’s not about storing the internet or a
whole set of books in your brain, it’s about
learning how to zhink.

In your academic life over the years,

has ‘diversity’ among your students

- international, intercultural,
socioeconomic, linguistic or otherwise

- been a contributing factor in the
evolution of your approach to teaching?
EM: It has had an enormous impact. I
think education throughout the centuries
has very much been a socioeconomic and
cultural gatekeeper: we're only going to

much from people who are like you. You
tend to learn more from people who are
different, because they provide a different
perspective and push you to think about
something in a different way.

'The significance of diversity holds not
only for cultural points of view, but also
for diverse levels of mastery, intellectual
diversity. For example, let’s say that you
and I are talking to each other about
solving a problem, and you manage to

member. So in a sense, by supporting the
diversity in a classroom, it’s a win-win
situation. It’s not just that you pull up the
lower tier at the expense of the higher
tier. No; both win. You benefit when you
explain it to me by virtue of putting it in
your own words and in a sense sharpening
your own thinking.

I think I probably would not have had
the success with instruction that I had,
had I not had a very diverse class. It is pre-
cisely the diversity — culturally, intellectu-
ally, socioeconomically — that permitted
me to have the success I had.

You teach at Harvard University, which,
among the global population of higher
education institutions, is atypical in
terms of its prestige, its resources, and
its ability to attract top talent. Do you
think that makes your teaching experi-
ence there ‘atypical’ in comparison to
other instructors in higher education
around the world? Or, can what you do
with teaching at Harvard be relevant in
other national or cultural contexts?

You tend to learn more from people who are
different, because they provide a different
perspective and push you to think about
something in a different way

wrap your head around it and solve it.
have not because I'm not yet at your level
of mastery. But let’s say that we’re forced
to work on that problem together and talk
to each other; then, you will bring me up
to speed much more quickly than a faculty

EM: Yes and no. Yes, Harvard University
is different from, for example, a small ru-
ral college in Thailand. Top-tier univer-
sities have more resources and probably
have a more select group of students
than you would find in a rural area in a



developing country. However, as I said
before, from a cognitive point of view,
from a learning point of view, things are
not that different.

To give you an example, after I first
had my first successes with peer instruc-
tion at Harvard, I thought it would be
great to submit a proposal to the National
Science Foundation (NSF) about improv-
ing education. So I wrote a proposal and
the first thing that came to mind was ex-
actly this question — I'm at Harvard, why
would the NSF fund anything to improve
education at Harvard, rather than a com-
munity college somewhere? So I included
right from the start institutions that were

THE EVOLVING
CLASSROOM

25

Do you see any connection between
your own international experience and
approaches to learning and teaching?
Is there something about your own
international background that makes
your classroom a particular kind of
learning environment?

EM: I've sort of always felt like an
outsider. I grew up in the Netherlands
but my mother was French-speaking
Belgian and my father was Austrian. I
spoke French with my parents, German
with my grandparents, and Dutch was
sort of an adopted mother tongue, so in
a sense I always felt different from the
other kids. Later I moved to Paris and
I thought I'd fit right in because it’s my
‘first’ mother tongue, but of course in
France I was considered the Dutch kid.
So I've always, growing up, sort of felt
different from the other people around
me, and I think that does affect your
brain in some way, in that youre more
likely to think outside of the box because
you're outside of the box anyways.

very different from ours, and a number of

years later we actually published a study’

1. Lasry, N., Mazur, E., & Watkins, J. (2008). Peer
Instruction: From Harvard to Community Colleges.
American Journal of Physics, 76, 1066-1069

that took place not only at Harvard, but
also at a community college.

The interesting thing is that, yes, the
students performed at a different level,
but the relative gains were nearly iden-
tical. Which, if you stop to think about
it, it’s not that surprising. Yes, you have
to adjust the material you use to the level
of the students, but the same idea is that
you bring them up, relatively speaking, by
the same amount as you do the Harvard
students. And because the students start
much lower, the absolute change is much

bigger than at Harvard.



Introducing
the new EAIE Awards

Winners will be honoured at
the 31st Annual EAIE Conference
and Exhibition

www.eaie.org/awards




EAIE BLOG SPOT

In between Forum issues, visit the EAIE blog for news, views and
insights. Anywhere and at your fingertips! Just grab yourself a
comfy seat and start browsing.

THE EVOLVING
CLASSROOM

45

Tips for using mindfulness to
help international students
adapt

Incorporating mindfulness in counselling

and advising is one solution for helping
international students adjust to life abroad.

http:/ow.ly/nOjh50pIGVY

Advancing Internationalisation
at Home: 5 key insights

The recent EAIE Spotlight Seminar on
Internationalisation at Home led to not
only vigorous discussion, but also concrete
takeaways about the path forward.

http://ow.ly/YosAS50pIHK4

Measuring our impact: mission
impossible?

More than ever, we are being called upon to
justify our internationalisation activities in
terms of their relevance. What is our impact,
and how do we measure it?

http:/ow.ly/Q4Q850plIZg

10 mistakes to avoid in
implementing a strategic
internationalisation plan

If you’ve already finished drafting your
strategic internationalisation plan, avoid
making these 10 common mistakes during
the implementation phase.

http:/ow.ly/vYES50pIJ6]

7 tips for evaluating credentials
from disputed territories

Judging documents from disputed
territories is often less than straightforward,
but asking these seven questions should
help you reach the right decision.

http:/ow.ly/VTmz50plJcm

5 challenges on the horizon for
international education

What are the cross-cutting issues currently
defining the work of internationalisation?
They’re too many to number, but here are
five of the most important ones.

http://ow.ly/xL K150plJfH
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13—15
MAY

Going Global 2019

Knowledge diplomacy and the
digital world: does international
tertiary education have a role?

www.britishcouncil.org/going-
global

EAIE

EAIE | HELSINKI

24-27 SEPTEMBER

3

22 MAY

Registration opens for
EAIE Helsinki 2019

Register before 26 June for the
early-bird rate

www.eaie.org/helsinki

26—31
MAY

NAFSA 2019 Annual Confer-
ence & Expo

Global Learning, Leadership
and Change

www.nafsa.org/Annual
Conference/Annual

Conference Expo

23—26
JUNE

BCCIE Summer Conference

Evolving Narratives:
Internationalization,
Interculturalization, and
Indigenization

http://bccie.bc.ca/events/

summer-conference

26—28
JUNE

THE Young University Summit

Embracing risk, creating
opportunities

www.timeshighereducation.com/

24-2]
SEPTEMBER

31st Annual EAIE Conference in
Helskinki

Encompassing all voices
www.eaie.org/helsinki
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summits/younguniversities/2019

18—22
NOVEMBER

EAIE Autumn Academy in
Budapest
wWww.eaie.org/training/autumn-
academy-2019
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Join 6000 peers at Europe’s largest
international higher education conference

Registration opens 22 May
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