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EDITORIAL

The Winter 2021 issue of Forum
shines a spotlight on distribut-
ed leadership in international 

education. Recognising that internation-
alisation is pervasive and often framed 
as an institution-wide priority operating 
at multiple levels, the contributions in 
this issue seek to interrogate internation-
alisation actors outside the traditional 
international o�ce. 

In undertaking this exploration, the 
purpose was not to call into question the 
important leadership and coordination 
role played by an international o�ce, but 
to highlight other sources of international 
engagement activity, including faculty, 
sta� and students, noting that di�erent 
drivers and barriers are often at play. 

Research on internationalisation also 
points to the fact that understandings of 
internationalisation vary widely across an 
institution. Academic sta� view interna-
tional engagement di�erently depending 
on their eld or discipline, and approaches 
to internationalisation of the curriculum 
are clearly shaped along disciplinary lines. 
Similarly, di�erent narratives around 
internationalisation exist across the profes-
sional sta� community.  

Given these di�erent drivers and mul-
tiple interpretations, it is not surprising 
that it can be hard to capture information 
and data about the more distributed forms 
of internationalisation, as they are driven 
less by formal strategy than by the individ-
ual commitment of sta� and students. 

Being aware that there is no ‘one size 
ts all’ approach to internationalisation in 
higher education, this collection of articles 
explores activities that might otherwise 
remain hidden or go unacknowledged 
within an institution. In so doing, we have 
sought to understand whether the dis-
tributed nature of international education 
activity reinforces and amplies successful 
internationalisation. 

�e opening article, authored by Vicky 
Lewis, encourages us to challenge our as-

sumptions about leadership and delivery in 
international education. Based on detailed 
research into the international strategies of 
UK universities, Vicky looks beyond the 
pandemic to a future model of internation-
alisation which is distributed and empow-
ering. A tangible example of such a model 
is presented by Samuil Angelov, who 
describes the establishment of a commu-
nity of global actors among teaching sta� 
to consider and respond to the needs of 
Internationalisation at Home.  

Turning to the role of students, the 
steering group of the EAIE Expert 
Community Internationalisation at Home
proposes a true partnership between 
academic sta� and students in addressing 
the internationalisation of the hidden 
curriculum. Eve Court then describes 
a wide-ranging approach to inclusive 
internationalisation, where programmes 
and initiatives in global citizenship are 
delivered by way of the University of Brit-
ish Columbia’s Global Lounge. 

I am delighted that Melanie Agnew, 
Dean of Education at Westminster Col-
lege in the USA, agreed to be interviewed 
for this issue. Having previously developed 
an organisational change model to under-
stand cultural readiness for internationali-
sation, Professor Agnew shares her current 
re�ections on distributed leadership and 
points to opportunities for academic sta� 
to learn about internationalisation in the 
context of their discipline. 

Keeping the role of educators front and 
centre, Marloes Ambagts-van Rooijen, 
Adinda van Gaalen, Simone Hackett and 
Suzan Kommers argue that we need to 
provide educators with the time, space and 
expertise to develop purposeful interna-
tionalisation activities for students. While 
time was not on anyone’s side in the pivot 
from physical to virtual mobility in early 
2020, Laurie Jensen, Nina Juntereal, 
Sarah Kagan and Maria White re�ect on 
the changed leadership and coordination 
needs of online international programmes 

in nursing and midwifery at the University 
of Pennsylvania. Not only did the main-
streaming of online programming require 
a more integrated leadership structure, but 
it changed roles and responsibilities too. 

Looking at more long-term approaches 
to internationalisation in the curriculum, 
Juuso Loikkanen and Hanna Reinikainen 
describe an initiative to create a ‘Studies 
in Internationalisation’ module which en-
ables students to combine otherwise dispa-
rate o�erings across the institution under 
a single umbrella. Focusing then on the 
connections between secondary and ter-
tiary education, Maureen Manning speaks 
about opportunities to create partnerships 
with secondary schools o�ering interna-
tional programmes, thereby re-framing 
institutional e�orts to attract international 
students by way of local pathways. 

Closing out this issue, Tasmeera Singh 
outlines national and institutional ap-
proaches to internationalisation in South 
Africa, and points to how reshaped poli-
cies should enable international educators 
to focus on internationalisation for all. 

With my thanks to fellow members 
of the EAIE Publications Committee Jos 
Beelen and Lucia Brajkovic who joined 
me in reviewing submissions; I hope that 
you enjoy reading this edition of Forum.
— DOUGLAS PROCTOR, EDITOR

PUBLICATIONS@EAIE.ORG
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In your academic leadership role at a small uni-
versity in the West of the USA, what does ‘inter-
nationalisation for all’ mean to you and to your 
colleagues in the School of Education?
MA: We are a small liberal arts college. In the School 
of Education, we have articulated global learning 
as one of our core values, so we try to embed that 
in much of what we do. We have many strategies to 
ensure global learning opportunities for our students, 
including collaborating with nations within nations. 
For example, we have a longstanding programme 
with the Hopi and Diné populations in southern 
Utah and in northern Arizona. �ose in the West-
minster School of Education are generally compas-
sionate about intercultural, international and global 
learning and they assume enormous responsibility 
for preparing our students for the interdependent, 
interconnected world. When we do focus on global 
learning within our work, we generally tend to take a 
critical view of it. In other words, we critically exam-
ine who is served and for what purpose. 

I believe in the inherent goodness of interna-
tionalisation, but I also take a critical view of it. Too 
often, global initiatives are started and implemented 
without a deep analysis of one’s own assumptions, 
worldviews or ideology, which in turn raises the issue 
of ethics in internationalisation, which is a focus of 
my book. So that notion of being deeply unaware of 
your own ideology or assumptions, and the related 

goals and aims of that, can really derail e�orts, not 
just in advancing the work of internationalisation, 
but in remaining focused on the educational aims of 
internationalisation e�orts. 

Many perceive that leadership in internationalisa-
tion and international education is stronger when 
it is distributed and multi-nodal. Do you agree 
with that view? And, if so, what are the general 
barriers to this type of leadership within higher 
education institutions around the world? 
MA:  Higher education is a complex system, which in 
and of itself demands models of leadership that are 
inclusive and collaborative. Complex systems are in-
terconnected and interdependent, and they exist in a 
continuous dance of adaptation and change. In higher 
education, we of course have silos, but they exist in 
a nested system, interconnected internally between 
departments, units etc, but also externally with the 
market and the state. An important role of higher 

I believe in the inherent 
goodness of internationalisa-
tion, but I also take a critical 
view of it 

Dean of Education at Westminster College in the USA, Professor 
Melanie Agnew has published, consulted, and presented 
extensively in the areas of education, leadership, global learning 
and organisational development and change. Her ‘Cultural 
Readiness for Internationalisation’ model, published in 2009, 
acknowledges organisational change as an imperative in the 
process of internationalsation. What’s her take on distributed 
leadership in higher education and how does this translate to 
international education? Professor Agnew shares her reflections.
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education is to address the world’s great-
est and most complex problems, like 
climate change, culture, identity, ter-
rorism, sustainability, homelessness and 
so on. So, we have a complex system, 
working to address complex systems, 
and complex problems. And that’s where 
things get very messy.  

Distributed leadership, in my view, has 
emerged from this complexity, present-
ing itself as a model of leadership that 
focuses on participation, consultation, 
involvement and collaboration. Leader-
ship within this context is itself adap-
tive. I do believe it has great capacity to 
bring about internationalisation in that 
collaborative, consultative way – but it 
doesn’t necessarily replace formal lead-
ership. In many cases, several models of 
leadership are needed. But distributed 
leadership, of course, is a welcome and 
refreshing approach that we can use 
more frequently in higher education.  

�e possible barriers to distributed 
leadership include the multiple and di-
vergent aims within higher education as I 
previously mentioned, along with multiple 
motivations, particularly when individuals 
are unaware or unwilling to recognise 
their own motivations. Collaboration 

then becomes di�cult, because it requires 
entirely new levels of willingness to listen, 
willingness to accept others’ ideas, and to 
come together to problem solve.  

In your view, where are the key gaps 
in internationalisation leadership? 
Are academic sta� su�ciently in-
volved? And what about students? 
Do you see national di�erences here, 
for example between institutions in a 
North American context and those in 
a European context? 
MA:  At this time, I think that the North 
American context is driven more by 
market demands, with a focus on in-
strumentalism and catering to the global 
knowledge society. And when we focus 
too much on market, we can jeopardise 
the focus on student learning. Having ac-
ademics more involved can help to temper 
market demands and state imperatives, 
which admittedly are also very important. 
Administrators are generally responsible 
for budget, academics generally respon-
sible for curriculum, so getting more 
academics involved can better balance the 
multiple aims of internationalisation so 
we do not lose focus on student learning, 
which as an institution of higher educa-
tion, we better get right.  

Many academic sta� are engaged in 
internationalisation in interdisciplinary 
ways, while others understand it and ar-
ticulate it along disciplinary lines. �at 
said, one of the gaps, generally speaking, 
is providing academic sta� opportunities 
to learn about internationalisation in the 
context of their discipline. It’s really im-
portant, because what it looks like in en-
gineering is di�erent from how it looks 

in humanities, medicine or social work. 
It's di�erent in terms of what counts as 
knowledge, how it is developed, choices 
in pedagogical practices, in the assess-
ment of student learning, etc. Providing 
them more opportunities will help to 
set the direction in terms of some of 
the goals that we want to achieve, and 
helping them understand what it means 
across disciplines is really important to 
solving complex global issues. Addition-
ally, students must be more involved as 
the next generation of leadership. Fail-
ing deliberate involvement of academic 
sta� and students, as well as a critical 
examination of motivations, can result in 
internationalisation drift. 

Recognising the imperative of organi-
sational change in response to interna-
tionalisation, you previously developed 
a ‘Cultural Readiness for Internation-
alisation’ (CRI) model. What are your 
reflections on the CRI model today? If 
you redeveloped it in 2021, how might 
it look di�erent?
MA:  �e Cultural Readiness for Interna-
tionalisation is an organisational change 
model that is designed to guide and sup-
port the process of internationalisation. I 
think the model as it’s designed is quite 
solid, but I have given deeper thought 
to it as it relates to how di�erent ideolo-
gies, worldviews and related unexamined 
assumptions shape goals, strategies and 
outcomes. �e CRI model itself does not 
necessarily look di�erent in 2021. How-
ever, using the model in consideration 
and assessment of the multiple ideologies 
and underlying assumptions, creates a 
readiness and value congruence in what 

An important role of 
higher education is to 
address the world’s 
greatest and most 
complex problems 
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an institution says they do (mission) and 
what they actually do (actions). �is im-
portant value congruence can determine 
the extent to which internationalisation 
e�orts are successful. So, internationalisa-

tion, as a complex phenomenon, requires 
a critical examination of competing ideol-
ogies, assumptions, and motivations and 
what is learned from this examination can 
be powerful in creating cultural readiness 
to internationalise, which includes deeper 

understandings and more strategic actions 
related to the why, what, and how of 
internationalisation. 
  
In the book on leading international-
isation which you are preparing for 
publication, what will the key message 
be in relation to distributed leader-
ship? And do you foresee that leader-
ship needs in internationalisation are 
changing or adapting in response to 
new circumstances? 
MA:  �e key message about using 
distributed leadership and doing it well 
is creating a culture of trust and respect 
as foundational to problem-solving. 
Certainly, consultative, participatory, 
and collaborative aspects in leadership 
practice are important for identifying, de-
ning and solving problems So the more 
perspectives and technical expertise that 
we can get on a particular issue, the more 
robust the work can be.

The key message 
about using distributed 
leadership and doing 
it well is creating a 
culture of trust and 
respect
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Plug into the EAIE podcast

SIT DOWN TO A NEW EPISODE  
EVERY TWO WEEKS 

Subscribe and listen on your preferred 
podcast app 

www.eaie.org/podcast



John Delap: Working at the 
crossroads of access, equity & 
inclusion
Welcoming students of all walks of life into 
higher education is complex, multi-faceted 
work. John Delap, Diversity and Inclusion 
Project Analyst at Princeton University, joined 
the EAIE podcast to discuss progress made 
so far and the work yet to be done. 

http://ow.ly/gYCm50Gxcvf

Overcoming loneliness in a 
people-centred career
Despite its emphasis on building 
connections, internationalising the higher 
education institution can be lonely work. 

http://ow.ly/mYhf50Gxc5G

09 
SEP

Alexander Clark: A student 
perspective on European 
Universities
The European Universities Initiative is rap-
idly giving rise to new university alliances – 
but how are students helping shape them? 
Alexander Clark, President of the Student 
Board of the Una Europa alliance, shares 
his experience.

http://ow.ly/56p150Gxcw3

11
AUG

EAIE PODCAST

Return to in-person learning: 
5 strategies for success
The sudden move to online education 
during the pandemic presented a slew of 
challenges for higher education institutions 
and students alike – and the transition back 
may be just as challenging. 

http://ow.ly/KU6V50Gxcso

24 
AUG

Bojana Ćulum Ilić: Advancing 
community engagement
Today’s global challenges demand 
that higher education engage with the 
communities it serves. Professor Bojana 
Ćulum Ilić of the University of Rijeka 
discusses just how to do that, and how 
to embed community engagement in 
education and research.

http://ow.ly/2q3e50GxctA

3 approaches to promoting 
virtual mobility in higher ed
When universities develop virtual mobil-
ity formats as a complement to physical 
mobility, they enable more students to gain 
international experience. Discover three 
ways to approach it.

http://ow.ly/tRFj50Gxc4o

19 
OCT

In between Forum issues, visit the EAIE blog for news, views and 
insights, anywhere and at your fingertips. Just grab yourself a 
comfy seat and start browsing!

EAIE BLOG SPOT
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