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EXECUTIVE 
SUMMARY
CONTEXT
The growing interdependence of nations has significantly transformed higher education policy. As a 
result, internationalisation of higher education has become one of the key policy objectives of many 
states. Definitions and rationales of internationalisation have evolved significantly as higher education 
institutions adapt their structures, staffing and curricula to meet the needs of the modern economy. 
Yet, despite the imperative for higher education to internationalise, the reasons for and challenges of 
internationalisation differ according to national and institutional contexts. 

The EAIE Barometer 
The aim of the The EAIE Barometer: Internationalisation in Europe is to provide comprehensive 
research to effectively map the state of internationalisation in the European Higher Education Area 
(EHEA) from the point of view of the actors directly involved in internationalisation. Responding to 
this specific need, the EAIE, in cooperation with research and consultancy company Ecorys, initiat-
ed the EAIE Barometer 2014 study, which particularly focuses on:

• The current state of affairs regarding internationalisation in  EHEA countries;
• Key developments and challenges in internationalisation;
• Skills requirements/specific needs of staff involved in international education.

The outcomes of the EAIE Barometer 2014 are intended to inform the community of actors in the 
field on the current state of developments in internationalisation in the EHEA and on the nature of 
the necessary support to stimulate practices toward enhanced professionalisation. 

Methodology 
An advisory group composed of four independent higher education specialists as well as EAIE and 
Ecorys representatives developed the first draft of the survey. Subsequently, the draft was distributed 
to a sample group of 22 experts from 15 countries. Feedback from the sample group was incorporated 
into the final survey to render it more relevant and comprehensible for all participants. The online 
survey was distributed among EAIE members and the association’s network in spring 2014. The 
sampling method resulted in a net response of 2411 respondents derived from 33 of the 47 countries 
that comprise the EHEA.1 

The majority of the respondents (2093) work at higher education institutions (HEI): academic uni-
versities, universities of applied sciences, polytechnics, colleges of higher education, etc. HEI re-
spondents represent about 1500 higher education institutions across the EHEA. Non-HEI respond-
ents (318) work in the framework of international higher education as policy makers or in policy 
implementation at, for example, national ministries of education, national accreditation bodies, na-
tional higher education agencies, consultancy companies specialised in higher education, etc. About a 
third of the respondents included in the EAIE Barometer 2014 specified their EAIE membership. 

The main focus in the analysis is on the responses provided by HEI respondents, which account for 
87% of all responses; non-HEI respondents make up the remaining 13% of the responses and provide 
an external source of consideration against the background provided by the self-assessment of the 
HEI respondents with regard to trends identified within higher education institutions.

1 In total 2598 respondents filled in the survey but only participants from countries that reached the minimum 
 threshold of responses are included in the study. 
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RESPONDENTS 
Nationality, gender, age and educational background
Respondents originate from a wide variety of countries across the EHEA (Figure 1). About two-
thirds of the HEI respondents are women (70%). Among non-HEI respondents, the percentage of 
women is slightly lower (61%). All respondents are distributed fairly proportionally across age groups. 
The majority of respondents have a sound academic background: more than half hold a Master’s 
degree or equivalent, and almost a third hold a PhD degree or equivalent. 

       GEORGIA

CYPRUS

CZECH REP.French

Flemish

RUSSIAN 
FEDERATION

Non-HEI
HEI

Albania 10 0
Austria 45 14
Belgium (Flemish) 41 14
Belgium (French) 11 6
Bulgaria 16 1
Croatia 28 2
Cyprus 10 0
Czech Republic 120 17
Denmark 62 6
Estonia 39 10
Finland 102 7

France 72 18
Georgia 23 5
Germany 94 30
Greece 168 19
Hungary 44 0
Ireland 36 9
Italy 55 6
Latvia 55 16
Lithuania 61 2
Netherlands 230 31
Norway 77 8

Poland 96 8
Portugal 44 0
Romania 48 8
Russian Federation 41 7
Slovenia 32 5
Spain 70 8
Sweden 96 10
Switzerland 47 5
Turkey 75 10
Ukraine 10 3
United Kingdom 135 33

Figure 1

Number of HEI (N=2093) and non-HEI respondents (N=318), per country
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Professional working environment 
Most HEI respondents have an administrative or management function. Non-HEI respond-
ents most often hold a management position. A majority of the respondents have considerable 
working experience in international higher education. Most of the HEI respondents work on 
international partnerships (53%); the other areas of responsibilities include management of 
international offices (35%), international funding programmes (29%), and internationalisation 
policies (22%). The majority of the HEI respondents (66%) work at the central level while 
most others (29%) work at the faculty or department level. 

Most HEI respondents work at higher education institutions providing for all three degree 
cycles: Bachelor’s, Master’s and PhD. The majority of HEI respondents (60%) work at publicly 
funded higher education institutions, whereas only a small minority (14%) work at privately 
funded higher education institutions. In the majority of HEI respondents’ institutions, the num-
ber of international students is small: 53% of HEI respondents work at institutions with fewer 
than 500 international students, including those enrolled in PhD tracks. Only a small minority 
of HEI respondents (14%) work at institutions with more than 2000 international students.

MAIN RESULTS
International education is not an end in itself
Higher education institutions invest and engage in international education for various reasons. 
The results of the EAIE Barometer 2014 demonstrate that the main rationale for European 
higher education institutions to engage in internationalisation is not merely to increase the 
number of international students and consequently increase revenue, but first and foremost to 
improve the overall quality of education they provide (Figure 2). Hence, international educa-
tion is primarily viewed as an inextricable element of what constitutes a high-quality education. 
This at least appears to be the guiding principle for internationalisation, especially for leading 
institutions in the field of internationalisation whose primary purpose is to excel in internation-
al education while typically striving to deliver high-quality education for all students.2

2 Respondents were asked to rank their higher education institution as leading, average or lagging behind in 
comparison to other institutions in their country with respect to internationalisation.

Figure 2

Most important reasons to internationalise (multiple answers possible) (N=1501)
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In effect, not all higher education institutions in the EHEA have a leading role in internation-
alisation, a fact that also influences why motivations for internationalisation are not homoge-
nous throughout the area. Accordingly, the stage higher education institutions have reached in 
internationalisation correlates to a certain extent with a few differences in institutions’ reasons 
for focusing on internationalisation. Similarly, institutions with predominantly public or private 
funding sources also have different motivations for engaging in internationalisation. 

International education as part of a targeted strategy
The findings of the EAIE Barometer 2014 demonstrate and confirm that the presence of 
institutional strategies plays an essential role in institutions’ efforts to enhance international- 
isation. Noticeably, institutions that have not established any targeted strategy for internation-
alisation or those that are still in the process of developing a strategic plan are often regarded 
as lagging behind in the field of internationalisation (Figure 3). In contrast, higher education 
institutions regarded as average or leading in internationalisation commonly have created tar-
geted strategies for internationalisation. Distinctively, however, higher education institutions 
regarded as leading in internationalisation have to a greater extent elaborated separate strategic 
plans for internationalisation, as opposed to having internationalisation incorporated into the 
overall institutional strategy. Although institutional strategies may not constitute a causal 
relationship, it is clear that institutions leading in internationalisation pay additional, targeted 
attention to their international activities, which could in turn lead to further and enhanced 
results in internationalisation — a relationship that is substantiated by the findings of the 
Barometer study.

Figure 3

Presence of internationalisation strategies by level of internationalisation 
(N=1539) 
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For higher education institutions throughout the EHEA, the aspect of student mobility often 
plays the most significant role in strategic plans for internationalisation. Aspects such as stra-
tegic partnerships, international research and innovation, staff mobility, internationalisation of 
the curriculum, and internationalisation at home are also largely considered important, albeit 
at different levels in different contexts. Frequently, however, there seems to be a certain dis-
connect between the content of internationalisation strategies and how internationalisation is 
implemented. For instance, the top three reasons mentioned for internationalising are improv-
ing the quality of education, preparing students for a global world and attracting more inter-
national students, whereas the most commonly featured activities in institutional strategies are 
reportedly incoming and outgoing student mobility, international strategic partnerships and 
international research and innovation. In fact, it is interesting to note that institutions leading 
in international education appear to have a stronger focus on international research and inno-
vation as part of their institutional strategy. This feature further underlines the relationship 
between education and research, typical for a quality academic education, while also under-
scoring higher education institutions’ overall international orientation. Generally, the ambi-
tions of higher education institutions regarded as leading in internationalisation are rendered 
apparent by the value they attach to their position in international rankings and their repu-
tation. Typically, in fact, in their efforts to succeed in internationalisation, higher education 
institutions regarded as leading in the field have also created the means to establish multiple 
offices to address the variety of internationalisation aspects, along with a coordinating body 
across the institution, a fact that points to the importance of institutions’ internal organisation 
in addressing strategic plans for internationalisation. 

Increasing attention for quality in international education
The results of the EAIE Barometer 2014 demonstrate a large number of substantial increases 
in internationalisation developments in the last three years. The main trends in international-
isation are characterised by growing activity in international strategic partnerships, including 
their formal implementation; enhancement of the quality of services offered to international 
students as well as intensification of the improvement of the quality of international courses 
and programmes. Developments in the last three years have also been marked by a notable 
increase in incoming and outgoing exchange students; and incoming international degree 
students. There has also been an increase in the number of courses and programmes with an 
international component and English as the medium of instruction (Figure 4).

Further to the growing number of international students (degree and exchange), institutions 
leading in internationalisation also appear to have increased the number of incoming staff, a 
feature that appears to be a logical consequence of the attention that successful higher educa-
tion institutions pay to innovation and research as part of their internationalisation strategies. 
Accordingly, when a higher education institution’s policy for internationalisation provides 
precise consideration to strategic planning, whether as a distinct strategic plan for inter- 
nationalisation or as part of the priority areas in the overall institutional strategy, the results 
are systematically positively correlated with progress in various aspects of internationalisation. 
These results appear especially accurate with regard to international joint programmes and to 
the implementation of strategic partnerships.
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Figure 4 
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Furthermore, analyses show that the extent to which trends and developments are monitored 
relates to the types of trends observed in internationalisation. Apparently, where monitoring 
and evaluation take place regularly at the national or institutional level, there is also a higher 
increase in the numbers of incoming exchange students, more attention paid to the quality of 
international courses and the quality of services for (international) students. 

Where no regular monitoring and evaluation of developments are reported, significantly 
slower progress is reported in all aspects, further emphasising disparities in developments 
between institutions that have elaborated a strategic plan and those without a strategic plan 
for internationalisation. 

Shaping internationalisation policies
In general, higher education institutions’ internationalisation policies are mainly influenced by 
internal institutional efforts. Many institutions also appear to attach great value to inter-
nationalisation policies coordinated by governmental organisations and/or bodies at the 
national level, as well as by supranational organisations and/or bodies at EU-level (Figure 
5). Overall, regional-level organisations and/or bodies do not usually play a primary role in 
shaping institutional internationalisation policies. In several countries supranational EU-level 
internationalisation policies are perceived as more influential than internationalisation policies 
elaborated at the national level. Notably, this is mainly the case in Austria, Belgium (Flemish 
and French), Bulgaria, Czech Republic, Portugal, Slovenia, Spain and Turkey. 

Figure 5 

Perceived influence of policy levels on institutional  
internationalisation policy (N=1476)

20% 40% 60% 80% 100%0%
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In line with the outcome that higher education institutions leading in internationalisation 
generally have targeted strategies for internationalisation, it appears that these institutions 
also assess their own institutional policies as more influential than any external policies on 
internationalisation. In contrast, institutions identified as lagging behind in internationalisation 
are less likely to make such an assessment. Similarly, higher education institutions leading in 
internationalisation monitor and evaluate internationalisation developments more often than 
institutions regarded as average, which in turn more frequently conduct internal monitoring 
and evaluation than those institutions identified as lagging behind in internationalisation. In 
fact, the highest levels of occurrence of monitoring and evaluation positively correlate with the 
presence of an internationalisation strategy.

1 No influence

2

3

4

5 Strong influence

Unknown
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Figure 6

Main challenges in daily work for internationalisation staff (multiple answers 
possible) (N=1771)
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Improving proficiency in internationalisation
The outcomes of the EAIE Barometer 2014 show that the dynamics of international higher 
education require various types of skills and knowledge among staff engaged in the daily 
endeavour to internationalise. Across all EHEA countries, three main challenges come to the 
fore with respect to staff working on internationalisation, notably: improving international 
strategic partnerships, increasing outgoing student mobility and implementation of the 
internationalisation strategy of the institution (Figure 6). Professionals at institutions with no 
developed internationalisation strategy assess their skills and knowledge as insufficient more 
often than those at institutions that have a strategy for internationalisation. By contrast, staff 
at higher education institutions with an elaborated, separate strategy for internationalisation 
or those that have included internationalisation as one of the priority areas tend to be relatively 
satisfied with their current skills and knowledge.

Important needs with regard to skills tend to refer most commonly to project and programme 
management, staff management and leadership, developing and maintaining international 
partnerships, marketing and proficiency in languages other than English. With regard to 
knowledge, staff tend to need information mainly on the latest trends and developments in 
internationalisation, external funding programmes, developing an internationalisation strate-
gy and evaluating international policies and programmes. Interestingly, a specific knowledge 
need also appears for market intelligence among staff who work on internationalisation. On 
average, however, knowledge needs appear stronger than skills needs.
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CONCLUDING REMARKS
The EAIE Barometer 2014 was developed in response to the need for comprehensive research 
to effectively map the state of internationalisation in the EHEA, particularly from the point 
of view of the actors directly involved in internationalising higher education. The findings of 
the Barometer study present a picture of the current state of affairs regarding international-
isation of higher education in the EHEA and provide a wealth of data and information on 
key developments, challenges and the skills and knowledge requirements of staff working 
to implement internationalisation within higher education institutions. While some of the 
results confirm findings from earlier surveys and professional knowledge, others offer valuable 
new information for institutional leaders and staff as well as for professionals working toward 
capacity building in higher education, higher education governance stakeholders and policy 
makers. 

The results of the EAIE Barometer 2014 are conclusive that international education must 
be approached as an integral part of higher education institutions’ strategies, while aiming 
to provide high-quality education for all students, international and domestic. Additionally, 
international education is regarded as closely related to international research and innova-
tion, an indication of the overall international orientation of higher education institutions. 
The results of the Barometer study also show that internationalisation has a distinctive place 
within higher education institutions’ strategies, with a clear distribution of internationalisa-
tion responsibilities duly extended to all echelons of a higher education institution’s hierarchy. 
Consequently, higher education institutions that strive to catch up with institutions leading 
in internationalisation would first and foremost need to develop a targeted strategy and, at 
the same time, invest in building the relevant skills and knowledge of staff engaged in strat-
egy implementation. Appropriate mechanisms for the implementation and monitoring of the 
strategy would also have to be put in place.
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ABOUT THE EAIE 
Founded in 1989, the European Association for International Education (EAIE) is the 

European centre for knowledge, expertise and networking in the internationalisation of 
higher education. As a member-led association of more than 2500 members from over 

95 countries, our mission is to help our members succeed professionally and to contribute to 
developments in international higher education from a European perspective.

We achieve this mission through a combination of training, conferences and knowledge 
acquisition and sharing. The EAIE Annual Conference is Europe’s largest international higher 
education event, gathering more than 5000 professionals from over 90 countries to network 
and discuss the latest trends in the field. The EAIE Academy, the core of our top-class training 
programme, is a bi-annual training event offering a wide range of in-depth courses delivered 
by expert trainers. Our expansive knowledge base of publications and resources covering all 
the major topics in the internationalisation of higher education equips professionals with best 
practices and workable solutions to internationalisation challenges, and provides a platform for 
strategic exchange.

We partner with key stakeholder organisations and institutions to promote our membership’s 
interests and advance international higher education in Europe and the rest of the world.

www.eaie.org

ABOUT ECORYS
Ecorys’ remarkable history spans more than 80 years of specialising in economic, social 

and spatial development, while aiming to deliver real benefit to society by offering 
research, consultancy and project management. Ecorys focuses on complex market, 

policy and management issues and provides for public, private and not-for-profit sectors 
worldwide a unique perspective and high-value solutions. Ecorys’ expertise covers economy 
and competitiveness; regions, cities and real estate; energy and water; transport and mo-
bility; social policy, education, health and governance. Over the past 20 years, Ecorys has 
been working intensively for European institutions, in particular the European Commission. 
Ecorys advises the European Commission and related EU institutions on new policy and reg-
ulation and is also highly active in the monitoring and evaluation of European programmes, 
policies and activities. Furthermore, Ecorys has a strong track record in carrying out sector 
studies for various Directorate Generals as part of the framework for individual contracts. In 
the field of education in particular, Ecorys has been involved in large international evaluations 
of and studies on EU initiatives, policies and programmes in higher education, vocational 
education and training, youth and culture.

Ecorys values its independence, integrity and partnerships. Ecorys’ staff comprises dedicated 
experts from academia and consultancy who share best practices both within the company 
and with partners internationally. As an operating company of the Ecorys Group, a European 
group of consultancy and research organisations with over 550 in-house staff, Ecorys in the 
Netherlands co-operates closely with offices in Belgium (Brussels), Bulgaria (Sofia), Croatia 
(Zagreb), Hungary (Budapest), Poland (Warsaw), the Russian Federation (Moscow), Spain 
(Madrid), Turkey (Ankara), and the United Kingdom (Birmingham, Leeds and London). 
Recently Ecorys opened an office in India (New Delhi).

www.ecorys.nl
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